








Guided learning for the extended project

The extended project requires 120 guided learning hours (GLH) to complete.
Independent learning is a crucial element of the extended project: it enables
learners to demonstrate their ability to manage their own learning and gain the
satisfaction of achieving outcomes from an initial idea to completion.

The extended project should comprise a taught element and a supervised
element. Your awarding body provides guidance on the recommended number
of taught hours; you can integrate these guided learning hours into your
Diploma delivery if there are sufficient opportunities for crossover. However,
learners may have different learning requirements for their extended project,
so delivery is likely to vary from whole-cohort or class activities to individual
tuition.

The remainder of the guided learning hours should involve learners working on
their project, individually or in a team, in supervised conditions.

Because the extended project is learner led and requires learners to reflect on

their own performance, there are many opportunities for the learner to develop

and demonstrate their personal, learning and thinking skills. The relationship

between the personal, learning and thinking skills and some aspects of the

project is illustrated in Figure 4.6. The specifications for the project give more

detailed mapping to the personal, learning and thinking skills; you can find

information on the awarding organisations offering the extended project

qualification from www.accreditedqualifications.org.uk vaww
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P Figure 4.6: Personal, learning and thinking skills and the extended project.
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Progression from the Higher Diploma project

There are many similarities between the structure of the Higher project, carried
out as part of the Higher Diploma in Creative and Media, and the extended
project. In both projects learners are required to:

% select a topic for their own project

% produce a plan for the project, which they use to track progress

<% carry out research appropriate to the project

% develop the project

% review and present their findings in a report

¢ demonstrate an ability to work independently.

The extended project, which requires 120 guided learning hours (GLH)

in contrast to the 60 GLH required for the Higher project, has additional
requirements. Learners who have already completed a Higher project are able

to apply their prior learning to produce a project that reflects more depth and
enhanced skills.

In the extended project, learners also need to:

< demonstrate more advanced project-management skills using appropriate
software

% use a wide range of resources in their research

<% reflect on and review their work critically

<% present the results in the form of a formal presentation

< produce a more lengthy written report describing the stages of their project

<% fully evaluate the success of the project, including how closely they met their

original objectives.

Figure 4.7 shows some of the ways in which the extended projectis a
progression from the Higher project, reflecting the fact that the extended
project is intended to enable learners to develop and demonstrate more critical
and analytical skills.

Progression from Higher project...
...to extended project

Decision making and
problem solving

Independent learning
Inspired by new areas Critical and reflective

Analyse, synthesise and

Plan and review
evaluate

Be creative and show

Be inquisitive AT .
initiative and enterprise

Share the outcome Analyse the outcome
P> Figure 4.7: Progression from the Higher project to the extended project.

180 Diploma support programme Preparing practitioners



Exemplar projects and briefs
In this section, examples of the different stages in the extended project are
given, based on the following scenario.

An Advanced learner who has an interest in interactive media (i-media) meets with you
and agrees a web-based project outcome: to produce a website for a local community

group.

Prepare

You may need to provide some learners with guidance as to what potential project
outcomes might be. Some learners may be overly ambitious, while others may lack
ideas or confidence. In the latter case, it is vital that you support them by agreeing a
project that they are capable of and committed to achieving. The extended project

is an ideal opportunity for building in the “stretch” factor for those learners who are
ready to be challenged further. Learners at this level may be confident in owning their
learning and should have had the opportunity to develop confidence in this from the

outset of their two-year Diploma programme.

Plan

Having identified and agreed the project outcome with you, the learner then identifies
what they need to find out in order to complete the extended project, and what

they will learn by producing it. This is the point at which the project proposal form is
completed and submitted.
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The i-media learner’s aims could be to develop further their skills in web design, to find
out who the potential audience is for the website and to establish how to embed video
and audio streams that will engage the user.

Action planning is the next stage, and the learner needs to agree with you a plan for
how they are going to work on the project. It is important to break the project down
into small, manageable stages.

For example, the i-media learner might break down the project into the following
chunks:
«* looking at a range of websites and establishing their effectiveness

<% finding out more about the audience for the site through considering things such as
readability, design, access and skills level by employing a range of research methods

< planning and producing a website that will target the intended audience.

You will need to give consideration to when and how the learner is going to access the
technology required for designing and producing the website.

You will need to agree procedures to ensure that learners across the consortia have
equitable access to technology, equipment and practitioner support.

Do

Once a project outcome has been agreed and a plan for delivery is in place, the learner
then focuses on delivering the complete project. It is important to remind learners that
emphasis is placed on the process more than the practical outcome. At the outset, you
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continued
are likely to have a significant input in supporting learners using high-level research
methods and investigative techniques, critical thinking, evaluation of learning and
the development of practical skills. It will be important that the team of practitioners
involved in delivering the Diploma agrees on how to timetable practitioner input into
formal, directed delivery, workshops and one-to-one sessions.

The i-media learner working on the website will need your support in questioning the
role of websites, client aims, audience use and ease of access. They may need formal
teaching related to technical skills, such as using particular software and recording/
embedding video or audio inserts. At Advanced level, the support needs are likely to
be driven by the learner.

As the learner is working on the task of producing the website, they will also need
to maintain a record of their progress and learning. This could be in the form of a
reflective journal, a blog or an online record.

It is important at this stage in the process that you regularly meet the learner to review
their action plan, discuss findings and record progress.

Present

On completion of the project, the learner will need to share their outcome formally
with you, the group, an employer or a non-specialist audience.

The website may also go live for others to use and will need to be presented to an
audience.

Review

Having completed the project outcome, the learner will need to evaluate the finished
piece and review the learning that has taken place.

For example, the i-media learner will be required to analyse what has worked with
their project and how successful they have been in producing a website that meets
the needs of the client and the target audience. In terms of reflecting critically on the
learning that has taken place, they may find that they are able to identify that they
have learned how to use Dreamweaver and the reason why that was the most effective
package to use. They may be able to talk about why they used a particular font or type
size, or why the use of colour was important.

The i-media learner may choose to record their review and reflection by making a
podcast, but they may prefer to do this through discussion, a written evaluation or a
set of PowerPoint® slides.

Please note that awarding organisations may specify the way this evidence should be
presented.

Two further examples of potential projects follow.

Example 1: Multidisciplinary group project for a local organisation
The first example (Table 4.11) shows how a group of learners might work
together on a project, yet each have clearly distinct roles.
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Group/Individual

Group

Project brief

A local festival of culture has asked learners to support its 20th-anniversary celebration,
by devising a 20-minute performance for the launch event in the Town Hall.

The organisers want the performance to reflect the ethos and content of the past 20
years in some respect, but to encourage a greater involvement from the young people
in the district by appealing to a wider audience. Hence the request for input from the
learners on the Advanced Diploma in Creative and Media.

Learners are required to pitch their ideas to the Festival Committee for approval and
feedback prior to proceeding to the full developmental stage.

Number in group

To be negotiated

Project outcomes
(with suggested
individual
outcomes for
each learner)

Each learner will be required to:
<% develop their own creative outcome in negotiation with the whole group

<% contribute to the presentation to the festival committee, with a clear statement
referencing their rationale to the client brief given

<% develop their ideas within the agreed deadlines

< undertake tasks agreed by the whole group

% be available to rehearse and refine performance at agreed times.
Individual roles might include:

% costume designers

<% designers/writers to promote/credit performance

<% dancers

«¥* musicians

¢ concept/script writers

% lighting/sound engineers

«* set designers

«¥ stage/production managers

<% directors

< film makers (to record and edit process for evidence).

Supports learner
progression

This project offers each of the learners the opportunity to focus on personal creative
strengths while contributing to a team. The project will demand a high level of
commitment, organisation and professionalism to ensure deadlines are met and the
outcome is creditable.

Suggested links
to principal
learning

Theme 1 - Creativity in context | Responding to client brief through research of

festival.
Theme 2 - Thinking and working | Understanding planning cycle and development of
creatively appropriate and innovative creative responses to
client brief.
Theme 3 - Principles, processes | Identifying most suitable means of production in
and practice consideration of: outcome, venue, cost, health and
safety.

Theme 4 - Creative businesses Evaluation of outcome in context of festival.
and enterprise

continued
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Personal, learning
and thinking
skills

Contributes to all the personal, learning and thinking skills.

Functional skills

Opportunities for functional skills evidenced by learners mapped against their individual
contribution to team.

P Table 4.11: Extended project for a group of learners producing a performance for a festival launch event.

Example 2: Investigation

This example (Table 4.12) shows that a Creative and Media project does not
need to involve practical work or a commercial brief, but can be a study of past
or current practice to inform the development of the learner’s own work.

Group/Individual | Individual

Project brief Investigate the historical development of printed textiles. Analyse printed textiles
outcomes produced using traditional technologies and compare these with
contemporary work produced using digital technology. What impact will emerging
technologies have on design? How will this affect the market for printed textiles?

Project outcomes | The learner will produce a dissertation that places the issue in a historical context, and

provides a critical evaluation of the impact of contemporary practices with reference to
the economy, production and demand. The dissertation will include a full bibliography
and illustrative examples and conform to the institution’s specified conventions of
academic writing.

Supports learner
progression

Undertaking this kind of project shows that the learner has the ability to research a topic
in depth, form conclusions, and communicate well visually and in writing. It also shows an
understanding of the commercial world and the role technology plays. The learner would
be in a good position to go on to university to study any discipline with these skills.

Suggested links
to principal
learning

Research into historical and contextual background of
the printed textiles industry.

Theme 1 - Creativity in context

Theme 2 - Thinking and
working creatively

Planning and structuring a coherent written piece.

Theme 3 - Principles, Examination of processes and outcomes.

processes and practice

Theme 4 - Creative businesses
and enterprise

Evaluation of the impact of digital technologies in
contemporary practice.

Personal, learning
and thinking
skills

Independent enquirer, creative thinker, self-manager, reflective learner

Functional skills

English: write documents, including extended writing pieces, communicating
information, ideas and opinions effectively and persuasively.

ICT: select and use a variety of sources of information independently for a complex task.

Bring together information to suit content and purpose.

P Table 4.12: Extended project with a written outcome based around the development of practice in the
context of emerging technologies.




Further information

For further information on managing project delivery at different levels, see QCA
document “Guidance on managing project delivery” which forms part of the
pack “Guidance on the foundation, higher and extended projects”.

For further tools and resources to support your delivery of the extended project,

see the Learning and Skills Improvement Service (LSIS) Excellence Gateway at
http://excellence.qia.org.uk @
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Embarking on the extended project is a major piece of work, equivalent to an
AS-level, that can be daunting for learners. Some learners may feel the pressure
to start work on the project as soon as possible, but problems can be avoided
later on if sufficient time and effort is spent planning the project.

Scope and project outcomes

The scope of the project clarifies what is and is not involved; Advanced Diploma
in Creative Media learners will be familiar with this concept from their principal
learning. It is important to get the project scope right. If the scope of the project
is too great — in other words, if too many tasks are involved - then it will not be
possible for the learner to complete it in the specified timeframe. If the scope is
not wide enough, the learner may not be able to demonstrate their full potential
and not access the whole extent of the mark scheme.

Project proposal

All the specifications for the extended project require the learner to complete

a project proposal document. Once the learner has come up with an idea they
would like to pursue for their project, they should fill in the project proposal,
giving details of the topic and the proposed outcomes. They should then have
an individual meeting with you to discuss the proposal and give feedback on
whether the scope is appropriate. You need to make comments on the proposal
form, including:

« how the project topic complements and develops the themes and topics for
the learner’s principal learning, or how it supports learner progression

*% the suitability of the research sources

< confirming that it is feasible in the timescale

< confirming that it will meet the assessment objectives.
As part of their planning, learners should produce:

*¥* a project organisation chart clearly identifying roles, functions and
responsibilities of individuals, if they are working in a group

« a milestone plan for the project showing the key activities and deliverables

< a detailed project plan showing all the tasks to be carried out and the external
resources required.

The project proposal should be presented at the initial review meeting with you
before any substantial work is carried out on the development of the project.
Learners should update their proposals and keep a record of any changes
through the course of the project; this will help them evaluate the project later.

Further information

For further information of awarding organisations offering the extended project
qualification, see the National Database of Accredited Qualifications (NDAQ) at
www.accreditedqualifications.org.uk
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4.5.4 Supporting learners

Learners taking the extended project may already have completed the project
qualification at Foundation or Higher level, or may be new to this style of
learner-led qualification. The extended project is a major piece of work, which is
intended to “develop learners’ ability to learn independently” (QCA, 2008).

The extended project can be used by learners looking at further education,
higher education or employment as a method of differentiating themselves
from other candidates, and demonstrating their abilities.

» How is the extended project supporting the progression of my Advanced
Diploma learners?

< Have any of my Advanced Diploma learners previously completed a
project qualification? How will this affect the delivery and support for the
extended project?

«» What level of technical skills do my learners require to complete their
\ projects, and how do | plan to support the development of these skills?

J

Providing support

The extended project is allocated 120 guided learning hours (GLH), with

the provision that “further supervised study, including research, will also be
required”. As well as time to work independently, some of the 120 GLH need to
be allocated as teaching time. Awarding organisations differ in the amount of
teaching time they recommend for the extended project. Teaching time varies
depending on the IT skills required, which are likely to include:

<% research skills
<% revision of project-management skills
<% skills appropriate to the individual project

< report writing and presentation skills.

Learners who have already completed a project qualification will already
understand some of the requirements of the extended project. However, the
added depth and complexity of the extended project criteria mean that learners
may benefit from developing and practising critical-thinking skills.

Once you have agreed the project briefs with your learners, you should identify
the additional learning required for each project that is not covered by the
Advanced Diploma in Creative and Media content. This includes the principal
learning completed so far, which will be of most importance to learners
completing a project that relates to this component of the Diploma. However,
this should also include the learner’s additional and specialist learning option(s),
especially if the learner’s project brief relates to progression outside the creative
and media sectors.
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The teaching time for the additional learning could either be arranged as a block
of sessions at the outset of the project, or in shorter blocks at salient points
throughout the project. You may also need to include individual tuition if an
individual learner’s project requires specialist skills not required for any other
project brief.

Common problems with projects and how to avoid them
Some common problems with projects may be as a result of:

< not anticipating critical dependencies correctly
*% lack of clear roles and responsibilities agreed within a group project
*¥ juggling priorities leading to a milestone date being missed

«¥ unanticipated external factors.

Learners should be encouraged to spend a sufficient amount of time planning
to anticipate or negate these common pitfalls. Because the extended project
represents a substantial piece of work, learners may feel the pressure to start
sooner rather than plan comprehensively - especially if their project contains a
substantial practical element.

The Diploma support programme website (www.diploma-support.org)
includes a range of resources to help you prepare for, and deliver, the extended
project.

Recording progress

Learners are required to keep a log of progress throughout the extended project
by writing regular entries. This journal can enable learners to understand the
objectives of the project, and any difficulties they encounter. The progress log
also encourages reflective learning, which is one of the personal, learning and
thinking skills.

Alternatively, learners may wish to keep a blog rather than a log. One of the
advantages of this is that the client/employer may be able to access the learner’s
progress online, which may motivate the learner to keep to deadlines and
deliverables set at the outset of the extended project.

Such documentation will be particularly useful for learners when they need
to evaluate all elements of the extended project (AO4; this includes their own
performance in planning and managing the project).

In addition, as learners are required to “Evaluate all... outcomes in relation to
stated objectives’, they may benefit from scheduling peer review or user testing
into their project plan. This can then be recorded and used to demonstrate
either where they have acted on a critical review, or where they have
successfully achieved a specific objective.

Progress meetings

You should hold progress meetings with your learners regularly. The dates for
review meetings should be established at the beginning of the project, but may
be moved as their projects progress.
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Progress meetings should have a structure based around an update on project
progress, problems experienced and how they have been resolved, identifying
any areas needing additional work, and setting short-term objectives. You may
find it useful to base the progress meetings around a personal development
plan (PDP) and use the reflective learner criteria from the personal, learning and
thinking skills as a basis for the questions you prepare. Here are some examples.

¢ What have you achieved since our last meeting?

¢ What have been the challenges, and how have you - or will you — address
them?

«* How are you progressing against your original project plan? [If necessary]
How are you going to address this?

¢ What do you aim to achieve within the next two weeks?

Project outcomes

Learners need to produce evidence of each of the assessment objectives.
This may take a variety of forms, and the learners may use whichever form of
evidence best suits their project. Outcomes should reflect their creativity and
independent learning, and so should the evidence of their progress towards
those outcomes. Evidence of the project outcomes may be submitted on CD-
ROM or DVD if the project is in an electronic format.

Learners will also need to produce a written report, and you may need to
spend some time preparing them for doing so. Be careful not to give too much
feedback when viewing drafts of the report.
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5 Extended Diploma
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5.1 An overview of the Extended
Diploma

Foundation level equivalent to 7 Higher level equivalent to 9 GCSEs | Advanced level equivalent to 4.5

GCSEs A-levels
Strengthened core, including English and mathematics at Levels 1 and 2, and English or mathematics or ICT
at Level 3.

More time allocated to additional and specialist learning

P Table 5.1: An overview of the Extended Diploma.

The Extended Diploma will build on the unique blend of applied learning and
theoretical knowledge that the Diploma offers to recognise a greater range of
achievement, and to give young people more opportunities to add depth and
breadth to their studies.

The Extended Diploma will offer a more in-depth grounding, and more
opportunity for study in each subject for those Advanced learners who want the
stretch and challenge offered by a larger programme of learning. The Extended
Diploma responds to calls from business and universities for more learners

with Advanced-level mathematics and English skills to meet future economic
demands. The DCSF will be consulting to explore how these skills can be
developed.

For young people aged 14 to 16 the Extended Foundation and Higher level
Diplomas will incorporate more of the core national curriculum such as GCSE
level English and mathematics.

The Extended Diplomas are being developed alongside the Phase 4 Diplomas
being introduced in 2011. Further information will become available as these

@ Diplomas continue through the development process. See www.dscf.gov.uk for
the latest information.



Appendix: Further support

This section sets out avenues of support that are available to you. Please note that details of endorsed,
commercially-available resources may be found on the websites of the individual awarding organisations.

Official guidance

The Diploma support programme - home of the virtual
learning environment created to support practitioners. You
need to register on the site to gain access to the full materials.

www.diploma-support.org

Diploma support programme (Phase 1): prepares you to be
fully competent and confident to deliver Diplomas. Phase 1

2008.

targets practitioners who are involved in delivery in September

www.qia.org.uk/
programmesandservices/
diplomasupportprogramme.htm

Vocational Learning Support Programme: promotes and
supports the effective delivery of vocational and applied
learning.

www.vocationallearning.org.uk

Key Skills Support Programme: functional skills.

www.keyskillssupport.net

NDAQ website, Diploma catalogue.

www.accreditedqualifications.org.uk/
diplomacatalogueselection.aspx

Diploma Gateway Guidance — details of the Gateway process
and requirements.

www.dcsf.gov.uk/14-19

Insights from Diploma Pathfinders document.

www.qca.org.uk/qca_15006.aspx

Creative and Media personal, learning and thinking skills.

www.qca.org.uk/qca_18014.aspx

AQA-City & Guilds

www.diplomainfo.org.uk

Edexcel

www.edexcel.com

OCR

www.ocr.org.uk

Information, advice and guidance

Embedding employability into work experience.

www.cbi.org.uk/pdf/timewellspent.pdf

The National Council for Work Experience.

www.work-experience.org/ncwe.rd/
index.jsp

A not-for-profit social enterprise working in partnership with
business, education and government to enhance leadership,
and the employability of young people.

www.hti.org.uk

The Industrial Trust is the leading national provider of out-of-
school and in-company educational experiences for young

programmes that meet their learning objectives.

people. The Trust works with schools and employers to develop

www.industrialtrust.org.uk




194

The National Education Business Partnership Network (NEBPN)
is the umbrella organisation for over 100 Education Business
Partnerships (EBPs) working in England and Wales. Local EBPs
offer a wide range of services and support including organising
work experience, practitioner placements, visits, mentoring
and enterprise activities.

Trident supports young people aged 14 to 19 in preparing for
life beyond the classroom, improving their employability skills
and making the work placement process as easy as possible for
all involved. Trident also provides provision for wider applied
learning activities such as enterprise training for practitioners
and interview skills sessions for young people.

The DCSF website for the careers education support
programme. It includes a poster, a DVD to show at options
evenings and leaflets on the first five Diploma lines of learning.
These can be ordered by calling 0845 60 222 60 or text phone
0845 60 555 60. Please quote reference 00720-2007-FLR-EN.
This is a direct link to the Specialist Schools and Academies
Trust website, specific to Diploma work - it also has lots of
resources available for use.

A new website for young people for advice and guidance into
the Diplomas.

Creative and Media information

The Agents’ Association Ltd is the largest professional trade
organisation of its kind and aims to promote and protect the
interests of its member agents.

The Association of Professional Recording Services (APRS)
promotes the highest standards of professionalism and quality
within the audio industry. Its members include people who
work in all areas of professional recording as well as providers
of education and training.

Arts Council England is the national development agency for
the arts. It supports artistic activities from theatre to music,
literature to dance, photography to digital art, carnival to crafts.
Itis a useful provider of work-related learning opportunities.
The Department for Culture, Media and Sport (DCMS) aims to
improve the quality of life for all through cultural and sporting
activities, to support the pursuit of excellence and to champion
the tourism, creative and leisure industries.

Festivalmania is a website that provides information on
concerts and music festivals across the world.

MCPS-PRS Alliance exists to collect and pay royalties to its
members when their music is performed, recorded, broadcast
or made publicly available.
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www.nebpn.org

www.trident-edexcel.co.uk

www.cegnet.co.uk

www.schoolsnetwork.org.uk/14-19/
diplomasupport

www.direct.gov.uk/diplomas

www.agents-uk.com

www.aprs.co.uk

www.artscouncil.org.uk

www.culture.gov.uk

www.festivalmania.co.uk

www.mcps.co.uk



Skillset is the lead partner in the Diploma in Creative and
Media Development Partnership and the Sector Skills Council
for broadcast, film, video, interactive media, publishing and
photo imaging. The site provides general information, an
employer engagement toolkit, which is very useful, and other
valuable support.

www.skillset.org

Creative and Cultural Skills is the Sector Skills Council for
advertising, crafts, cultural heritage, design, music, performing,
literary and visual arts.

www.ccskills.org.uk

Skillfast-UK is the Sector Skills Council for fashion and textiles.

www.skillfast-uk.org

Further information

At a national and regional level there are many organisations that contribute to
supporting employer engagement. These include government departments and
offices, regional development agencies, the UK Commission for Employment
and Skills and Sector Skills Councils (SSCs), Diploma Development Partnerships
(DDPs), the Learning and Skills Council (LSC) and its National Employer Service,
the National Council for Educational Excellence (NCEE), the National Council for
Work Experience (NCWE), the National Education Business Partnerships Network

(NEBPN) and Business in the Community (BiTC), among others.

At a local level, organisations such as Education Business Partnerships (EBPs) and
Trident, who link employers with education and training activities, have a key
role to play in supporting employer engagement. Currently they engage around
300,000 businesses and support over 500,000 work experience placements

every year.
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13,158
creativity in context theme 34-5,
99-100, 147

Department for Culture, Media and
Sport (DCMS) 195
Diploma catalogue 12, 58-60, 121,
122-3,167,169
Diploma Gateway Guidance 194
Diploma support programme 80,
116, 188, 194
Diploma transcript 27,89, 135-6, 145
disciplines
Advanced Diploma 146-7
Foundation Diploma 33-4
Higher Diploma 96-8, 97, 98
sector-related 9,9, 10

effective participators 50, 1710, 113,
158, 160-1



employers 194-5, 196

Apprenticeships 94

benefits of engaging with 17

role concerning projects 72-3

working with 38-40, 40

employment, progression into

31-2,95,141

equivalencies 12

experiential learning 19, 19-20

Extended Diploma 792, 192-3

extended project

achievement of 173

aims of 172-3

assessment objectives 177,177

common problems 188

delivery of 176-85

evidence for assessment 174

examples 181-4

grading 173

group 173-4

guidance in choosing 173-4

guided learning hours (GLH) 173,
179,187

individual 173

outcomes and evidence 177,178,
189

performance points 175

personal, learning and thinking
skills (PLTS) 179,179

planning documents 186

progress meetings 188-9

progression to from Higher
project 180, 180

project proposals 186

recording progress 188

scope of 186

supporting learners 187-9

target setting 186

taught hours 175, 187-8

Festivalmania 195

Foundation Diploma

additional and specialist learning
(ASL) 52-62,56, 56, 57

applied learning 34-5, 36, 37

assessment 40-1

awarding organisations 65

compared to Higher Diploma 27,
99

creative businesses and
enterprises theme 37

creativity in context theme 34-5

disciplines 33-4

functional skills 42-6, 44-5,
45-6

grading 27

guided learning hours (GLH) 40,
53

information, advice and guidance
(IAG) 29-30

personal, learning and thinking
skills (PLTS) 47-51, 49, 50

personalised learning 54-60,
67

principal learning 33-41

principles, processes and practice
theme 36

progression from 29-32, 30

project 63-84

qualification structure 28, 28

resources 32,41,51,53,62,65-6,
76,79

suitability for learners 26-7, 29

themes 33-7

thinking and working creatively
theme 35, 36

working with employers 38-40,
40

functional skills 11, 30

Advanced Diploma 151, 152-5

collaborative practice 42,107

embedding 42-6, 45-6, 105-8,
107, 152-5, 154, 155

Foundation Diploma 42-6, 44-5,
45-6

Higher Diploma 105-8

Functional Skills support

programme 46, 108, 155

generic learning 11, 26, 30
grading

Advanced Diploma 135
extended project 173
Foundation Diploma 27
Higher Diploma 89
Progression Diploma 144-5
project 64

Green paper: Promoting

achievement, valuing
success: a strategy for 14-19
qualifications 12

GROW coaching technique 82
guided learning hours (GLH)

additional and specialist learning
(ASL) 53,115

Advanced Diploma 151,163

extended project 173,179, 187

Foundation Diploma 28, 40, 53

Higher Diploma 90, 90

personal, learning and thinking
skills (PLTS) 47,109, 151,
156

Progression Diploma 144, 145
project 70, 126, 127

Higher Diploma
achievement of 89

additional and specialist learning
(ASL) 114-24,117,119,119,

120

applied learning 100, 101, 103

assessment 103

assessment for project 126

awarding organisations 104,
109

compared to Foundation
Diploma 27,99

creative businesses and
enterprises theme 102-3

creativity in context theme 99-
100

disciplines 96-8, 98

functional skills 105-8

grading 27,89

guided learning hours (GLH) 90,
90

importance of applied
learning 96

information, advice and guidance

(IAG) 114-15,121-3
personal, learning and thinking

skills (PLTS) 109-13, 170, 111,

113
principal learning 96-104, 99

principles, processes and practice

theme 101, 103
progression from 91-5,92, 124
progression to 30
project 125-30, 180, 180
qualification structure 90,90
resources 95,104,108,113,114,

115,124,130
restrictions on progression

routes 121
suitability for learners 88
themes 98-103, 99
thinking and working creatively

theme 100-1

higher education, progression
to 138-9,153
holistic delivery 5,15

inclusion 5-6

independent enquirers 158

independent learning 21

individual learning plans (ILPs) 42,
60,67,77,112,123,171

Industrial Trust 194

Diploma support programme Preparing practitioners
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industry placements for
practitioners 18-19
information, advice and guidance
(IAG)
additional and specialist learning
(ASL) 52-62, 55,56, 56, 57
Advanced Diploma 138, 162,
164-9, 165, 166, 166, 167
collaborative practice 91
Foundation Diploma 29-30
Higher Diploma 114-15,121-3
progression 91-2
project choice 64-5
website 32
integration of PLTS 47-51, 49, 50,
109-13,110, 113, 115, 156-61,
158, 159

Key Skills Support Programme 194

learners
Advanced Diploma suitability
for 134
Foundation Diploma suitability
for 26-7,29

Higher Diploma suitability for 88
monitoring and recording of
development 47,81-2
motivation for PLTS 47
negotiating and agreeing project
with 67
supporting during project 80-4
learning
experiential 19, 19-20
independent 21
learning logs 47
lines of learning, progression to
different 30, 93

MCPS-PRS Alliance 195

National Database of Accredited
Qualifications 58

performance points 175
personal, learning and thinking
skills (PLTS) 12,30
Advanced Diploma 151, 156-61,
158, 159
collaborative practice 156
extended project 179,179
Foundation Diploma 47-51, 49,
50
guided learning hours 156
guided learning hours (GLH) 47,
109, 151

Higher Diploma 109-13, 770, 111,
113
and projects 65, 65

personalised learning 52

Advanced Diploma 123, 146-7,
162,164-71,176,179

Foundation Diploma 54-60, 67

Higher Diploma 116-23

through experiential learning 19,
19-20

portfolios of work 11
practitioner industry

placements 18-19

presentation skills for project 71,

127

principal learning 8,8-9, 9, 10, 26

Advanced Diploma 146-51
applied learning 33
embedding functional skills 42-
6,45-6, 107, 152-5, 154, 155
Foundation Diploma 33-41, 53
Foundation/Higher Diplomas
compared 99
Higher Diploma 96-104, 99
links to projects 128, 129

principles, processes and practice

theme 36,101, 103, 149

process portfolios 11
progression

additional and specialist learning
(ASL) 61

and additional and specialist
learning (ASL) 124

from Advanced Diploma 137-42,
138,170

from Foundation Diploma 29-32,
30

from Higher Diploma 91-5,92

information, advice and guidance
(IAG) 91-2

restrictions on routes 121, 168

through additional and specialist
learning (ASL) 141

Progression Diploma 143-5
project management skills for

project 71

projects 11, 21

action planning skills 71

aims of 63-4

assessment objectives 126

assessment objectives and
outcomes 68, 68-70, 69

common problems 80

criteria for 67

delivery of 67-71, 68, 69, 72

example project 73-5

198 Diploma support programme Preparing practitioners

example projects 127-9

Foundation Diploma 63-84

Foundation/Higher
comparison 125-6, 126

grading 64

guided learning hours (GLH) 70,
126,127

Higher Diploma 125-30, 180,
180

information, advice and guidance
(IAG) 64-5

log of progress 81

negotiating and agreeing with
learner 67

one-to-one sessions 83

and personal, learning and
thinking skills (PLTS) 65, 65

presentation skills 71,127

project briefs 75-6

proposals 77-8

research skills 71,127

review meeting with learners 82

role of employers 72-3

scope 77

supporting learners during 80-4

target setting 77-9, 83

taught element 70-1, 127

workshop sessions 82-3

writing skills 127

see also extended project

Promoting achievement, valuing

success: a strategy for 14-19
qualifications (Green paper)
12

pupils. see learners
push-pull model 21,21, 51, 160

qualification structure 7,7, 26

Advanced Diploma 135-6, 136

Foundation Diploma 28, 28

Higher Diploma 90, 90

Progression Diploma 144,
144-5

reflective learners 50,51, 110, 113,

158

research skills for project 71,127
resources 194-6

Advanced Diploma 136, 142, 151,
155,161,163,171,175,176,
185,186

Extended Diploma 193

Foundation Diploma 32, 41, 46,
51,53, 60, 62,65-6,76,79

Higher Diploma 90, 104, 108, 113,
114,115,124,130



Progression Diploma 145
restrictions on progression
routes 121, 168

scope of projects 77, 186
sector-related disciplines 9,9, 10
sector skills councils 196
self-employment, progression
to 141-2
self-managers 49, 50,51, 110, 158
simulations 39
Skillset 196
speakers 40, 40
Specialist Schools and Academies
Trust 195
students. see learners

target setting 77-9, 83, 186
team workers 49,110, 111,113,158,
159
themes 8,8-9,9
Advanced Diploma 147-50
collaborative practice 15

creative businesses and
enterprises 37,102-3,
147-8

creative businesses and
enterprises theme 149

creativity in context 34-5, 99-
100, 147

Foundation Diploma 33-7

Foundation/Higher Diplomas
compared 99

Higher Diploma 98-103, 99

holistic delivery of 15

links to projects 128,129

principles, processes and
practice 36,101,103

principles, processes and practice
theme 149

thinking and working
creatively 35,36, 100-1,
147-8

thinking and working creatively

theme 36, 100-1, 147-8

topics. see themes

transferable skills. see generic
learning
Trident 195

units and learning outcomes. see
themes

vision 4-5,12
visits
opportunities for 40, 40
workplace 39
Vocational Learning Support
Programme 194

websites 194-6

work, progression into 31-2, 95,
141

work-based learning. see applied
learning

work experience 89, 90, 135, 136,
144,144, 194-5

workplace visits 39

writing skills for project 127
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Practitioner handbook

Creative and Media

This handbook offers essential support to practitioners delivering the
Diploma in Creative and Media. Based on the four integrated themes of
creativity in context, thinking and working creatively, principles, processes
and practice, and creative businesses and enterprise, the Diploma in Creative
and Media has been designed to ensure that young people are equipped with
the skills they need to progress in this diverse, innovative and global sector.

This resource supports you in making the most of the unique opportunities this Diploma presents,

for practitioner and learner alike. It covers:

« the vision and principles behind the Diploma in Creative and Media, and key considerations for

teaching and learning

« practical advice, exemplar case studies and key information for delivering the components of the

Diploma in Creative and Media at Foundation, Higher and Advanced levels

- guidance for creating a meaningful and coherent Diploma experience for your learners through

collaboration with your consortium colleagues.

Further materials: see also the Practitioner Guide to the Diploma - for guidance and support on the

principles and common themes that underpin the Diplomas.

All resources are available for download at:

www.diploma-support.org

Delivery partners:

N\ Specidlist Schools
fl},]et and AcademiesTrust IS
————=C THE SCHOOLE NETWORK™ -

ISBN:978 043550048 1

PEARSON  theWorkshop





